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ABSTRACT
This newsletter describes the Hawaii Language Skills

Program, a total instructional system that provides teacher
m»terials, pupil materials, instructional approaches, and ways of
assessing children's progress in language skills, literature, and
language systems. Key approaches used include self-direction and peer
tutoring. The children are trained to work independently in an
environment laid out to permit choices from among 680 components and
activities, as well as an environment that responds immediately to a
child's unique decision. Audio card readers are one example of the
auditory equipment available in the program. The conventional
reliance on thesingle book has been replaced by a wider uso of
multi-modal presentations to accommodate the many different learning
styles of children. The structure of the objectives and the
management and record-keeping procedures of the system allow teachers
to create an environment in which responsible self-activization and
self-direction are developed in the learner. (HOD) 4
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Total Instruction System for Language
Development

Consider For California Early Childhood
Education Program

Totally Individualized in Pacing, Modes,
Patterns

NonGraded

Develops SelfDirection

LANGUAGE SKILLS
Children, like adults, differ In interests, in styles
of learning, in aptitude and epee& and in thiR
need to panicIpete in decisions affecting their own
activities. The Hawaii Language Skill. Program

(Project ALOHA), developed end proven over the
past five years by the University of Hawaii and the

Hawaii State Department of Educat.on, provides

for Just those kinds of individual differences.
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TAe /4rweli Eerelish Progress (HEP) Ise total in-
etructional system that provides teacher meterialt,

pupil materials, instructional approaches, end ways

of eseeseing children's progress in language skies.

literature, end !input*. systems.

The structure of the objectives aryl the martege-
mint end record-keeping procedures of the system

shows the teachers to create responsive terming

environment In which responsible eelf-ectiviration

and self-direction are developed in the 'serum..

Lath skills period begins with a planning circle,
composed of the teachors end the entire class.
This and the evolution circle at the end of the
Period we generally the only times that the class
meets watcher as a whole; most of the other acti-

vities are done in small groups, in pairs, or indi-

ektuellY. 'rhe planning circle presents tht t.secher

with en opportunity to provide learning with step -
by-step training in decision-making. As the period

begins, each child is given the opportunity, under

teacher direction, to consider the range of activi-
ties available to him in the classroom, to make a

selection from these, and tc terbalize his decision.

Through this open discussion of what each child
will be doing, and why, the less mature learners

become aware of the types of tasks the older and
more mature children are engaging in. Their ex-
pectations for themselves are stretched by hearing

these children tell of the "Jobs" they have worked
on or are choosing. This leads many of the less

mature learners to consider selecting similar tasks

for themselves.

R

In this way the teacher is able to guide children
into the method (mode) of learning by which they
can be most successful in each area of skills. This

particular method of teaching has been proven
very effective in the development of communica-
tive skills and in helping pupils develops responsi-

bility for learning. The youngsters in this program
are trained to work for the most part independent-

ly, in an environment laid out to permit choices
from an array of 680 components end activities,
as welt as an environment that responds immedi-
ately to a child's unique decision.

In addition to self-direction, another key approach

in the HEP concept is peer tutoring. The child

who has successfully completed a particular Lang-

uage Skills component as a learner is given the op-

portunity to tutor another child in that compon-
ent. A sense of responsibility, purpose, and self-

fulfillment are important outcomes of teaching
others, but more Important from a learning stand-

point is the knowledge that comes to the child
who teaches. Helping another learn is a chance

to review, but it is to review in a game-like situa-
tion and with an adult type purpose to enhance
the activity

Aside from its obvious learning benefits, peer tutor-

ing is proving beneficial in the classroom from a
social standpoint as well. One of the first things
on observer notices in the classroom is the obvious

acceptance and friendliness of the children, one for

another. Because they are continually working
together, though seldom with the same partner, no

child is left out of the action there Lre no out-

casts. All are working together in this positive,
success-oriented environment, free from aggressive

competition, where each is able to progress at his

own rate and according to his own specific needs.

Because the record-keeping procedure *limos thet- to ...riftelkyve sae* chair& ornarees:

no child is "lost", The teacher it able to provide

guidance to each child on an individual basis re-

garding the child's fr-rnIng needs, Materials are

built into the system to facilitate peer tutoring and

the management section of the teacher's training

show teachers how to develop peer tutoring skills
in children. Peer tutoring is important in freeing

teachers to assume role of guidance to pupils in

an individualized program.

The first mode the children work with Is the visual

"stack" mode. These stacked cards begin by teach-

ing decoding skills of discriminction and recogni-
Om of such things as symbols, numbers, letters,
words, and finally linguistic patterns. The stacks

are designed to allow peer tutoring the learner

reading his card and the tutor checking him. The
last group of cards in each stock, containing every

word found in the stack, is used lust by the teacher

when checking a child. There are over 400 words
covered in the stacks, all of which ere also found
on auditory mode materials as wail.

Audio card readers ere en example of some of the

auditory equ:;tnent available in the class. Here

the child reeds a word on a erd, It checked by his
tutor if he has one, or if not, he can put the card
into the audio card reader which will "read" the
word for him.

The learning materials in the HEP reflect a move
away from the single textbook mode toward great-

er use of nontextbook modes of educational pre-
sentation. Books are still an important part of the
curriculum, as is evidenced by the 207 volume in-
structional library in this clap, but the comes
tional reliance on the single book has been replaced

by a wider use of multi-model presentations to ac-
comodate the many different learning styles of
children,
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LITERATURE
The Literature component provides the child with
en opportunity to develop an understanding and
application of the use of Language Skills in the
art of communication. The Literature component

begins with games end activities designed to de-

I

velop understanding of concepts, sequence, and

plot even before the child has developed reeding

skills and then is utilized simultaneously with the

Language Skills throughout *he program. The

tutu of the Lltuatury component Is on enjoy-
nient and self-expressior. As teachers rtao nories
to groups of children, they respect each cnItd's In-

terpretations as reflected through Creative drama-

tics, art and rhythmic activities, and group and in-

divich,a1 creative stories and poems, Thus, litera-

ture for grades K-6 capitalizes on students' in-
terests end development to lure them into under-

standing. appreciation, and enjoyment of literature

through personal interaction with literary selec-
tions and accompanying materials.
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LANGUAGE SYSTEMS
Language Systems for grades 4-6 aims at helping
children discover through high interest units how hu-
man communication is unique, how languages work,
and how language affects people and society.


